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Abstract 
1. Self-evaluation plays a vital role in the levels of understanding learning goals, expectations, strength and weaknesses which 
lead to improvements at work or professional development. This study explores students- teachers’ understanding on the impact 
of self-evaluation report writing.  The paper explores fourth year student-teachers who are doing Bachelor degree in education at 
Tshwane University of Technology in South Africa. The student who are doing first year to third year they attend their teaching 
practice in April to May of each year whereas the fourth year students they go to teaching practice from June to December of 
each year. The participants were randomly selected from the cohort of thirteen (13) fourth year students that the researcher was 
evaluating. The researcher selected six (6) student-teachers based on their easily accessibility. The data were collected through 
documents analyses of the students’ journal. The study only focused on the section of self-evaluation that is completed by the 
student him/herself. The analyses of paper draw on the concept of self-assessment which includes self-diagnosis and self-
monitoring. The data revealed that most of the student-teachers to some extend can do self-diagnosis as they were able to identify 
their learning need and challenges, which will help them to develop their profession. However, student-teachers cannot do self-
monitoring as they were unable to identify their present status on the extent to which they have improved in different areas of 
learning and also to provide constructive feedback. Therefore, students’ teachers have limited knowledge on how to do self-
evaluation which includes self-reflection; hence it can have a negative impact on their professional development. As a result, 
student-teachers require a special training on how to do self-evaluation which includes understanding the purpose, impact and 
theoretical underpinnings of self-assessment practices so that they can be used productively for their professional development.   
© 2013 The Authors Published by Elsevier Ltd. All rights reserved 
Selection and peer review under the responsibility of Prof. Dr. Servet Bayram 
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1. Introduction 
Self-evaluation is the most significant resource in professional development. Effective evaluation and improvement 
lies on self-evaluation and self-monitoring of the students. In this study self-evaluation and self-assessment will be 
used interchangeably. Conducting a self-evaluation can make the difference if there is a distinct meaningful 
evaluation and one that is less effective (Towndrow, 2009). However, few skills are more important to effectively, 
honestly and objectively evaluate yourself and be comfortable with the findings for self improvement (Ibid). It is 
essential to know your strengths, weaknesses and those aspects of practice which could be further developed. This 
includes students making judgments about their own work, reflecting on their achievements rating, established 
leaning goals, competencies, and overall performance (Coombe & Canning, 2002).  Self-reflection allows you to 
expose problems early, before they become too painful to ignore (Ibid). From this perspective, the component of 
self-evaluation is a vital step in improving the effectiveness of teaching and learning and raise educational standards 
(OECD,2009).  
 
This paper explores fourth year student-teachers who are doing Bachelor degree in education at Tshwane 
University of Technology in South Africa. Student-teachers attend their teaching practice for six (6) month. During 
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that period student-teachers are expected to teach and perform all duties that are expected from the teacher. In 
addition the university gives them a journal to complete that act as a portfolio of evident.  The students complete the 
journal with an assistant of mentor teachers while the lecturers from the university monitor the progress. The Journal 
have different sections i.e. IQMS, teaching files, and attendance register. Integrated Quality Management System 
(IQMS) is a system that is used to assess teacher’s holistic performance.  This system has been introduced by Basic 
department of Education in 2004 to assess teachers in all areas of their responsibilities. The purpose of this system 
was to monitor and check teacher’s progress. For our fourth-year students Journal we use this system as a method of 
learning as it contains all different roles of the teacher. The journal consists of Composition of IQMS which include 
pre-evaluation checklist, peer evaluation checklist, mentor evaluation checklist, performance measurement for each 
checklist, and Personal Growth Plan; teachers file; and attendance register. This study will only focus on the pre-
evaluation checklist.  
 
1.  Literature review  
1.1 Self- evaluation  
Self-evaluation plays a vital role in the levels of understanding learning goals, expectations, strength and 
weaknesses which lead to improvements at work or professional development.  Self-assessment feedback provides a 
helpful signal and guide to self development (Black, Harrison, Lee, Marshall, & Wiliam, 2003). However, the main 
concerns is that students might not have the necessary experience, knowledge  and skills to make the judgments 
necessary which could lead to fear and insecurity (Towndown, 2009).   
 
Sullivan & Hall (1997) introduced strategy for improving learning to third-year students. Students were required to 
assess themselves on reviewing literature using a rubric. The study found that most of the students overestimate their 
grading than underestimate. Whereas, during interview the data indicated that those students who overestimated 
their grades were less understand the standard that they have to use to judge their work. Towndown (2009) 
conducted a study of “explorations into the use of self-evaluation report writing as a means of assessing student-
teachers’ contributions to online discussion forums”. The evidence presented shows the realistic and pedagogic 
benefits of self-assessment especially in terms of allowing student-teachers the time and space to describe their work 
in detail, reflect on its significance and devise future plans of action both within and beyond the course of study. The 
study of ‘Recognition of tactic skills’ that was conducted by Evans, Kersh & Kontiainen (2004) found that both 
tutors and learners regards self-evaluation as a positive activity that can help in learners’ personal skills and 
competences. Edwards & Protheroe (2003) conducted a study on “Learning to see in classrooms: what are student 
teachers learning about teaching and learning while learning to teach in schools?” In their study they found that 
student teachers’ learning is orientated around curriculum not on the learner’s way of learning. The data also 
indicated that students were able to do self-assess accurately when dealing with academic issues than on the ways 
learners learn.  This means those students have possessed accurate self-assessment skills only to a limited extent. 
Dochy, Segers, and Sluijsmans (1999) reported that students’ self-assessment accuracy does improve overtime and 
with practice. In contrast, Evans et al. (2004) indicated that students’ self-assessment skill does not improve after 
more than two years of general experience with a self-assessment environment and upon receiving regular feedback 
from their teachers.  
 
This study adapted the concept of self-assessment which was developed by (Coombe & Canning, 2002).   The 
concept was developed out of wider interest in the fields of autonomous and independent learning (ibid). Coombe & 
Canning identified variety of closely related functions and purposes in self-evaluation which include self-diagnosis; 
self-monitoring; and self understanding. In this study used self-diagnosis and self-monitoring to understand student-
teachers’ understanding on the impact of self-evaluation. Self-diagnosis focuses on identifying learning needs 
(Stiggins, 2005) and self-monitoring focuses on gathering information and provide constructive feedback about 
student present status which includes what they have learned and not, and has what has been accomplished and what 
must be done (Stobart, 2008). 
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2. Methodology 
This study is a qualitative research. The participants were randomly selected from the cohort of thirteen (13) fourth 
year students that the researcher was evaluating. The researcher selected six (6) student-teachers based on their 
easily accessibility. The data were collected through documents analyses of the students’ journal. The study only 
focused on the section of self-evaluation that is completed by the student him/herself.  
 
3. Findings and discussion 
 
The findings of this study are presented according to the research questions which were used in the questionnaire on 
the journal.  
 
3.1 Identifying student-teachers’ needs 
Questions 1, 3, 5, 6 and 7 require student-teachers to tick yes or no. This questions where used to understand if 
student-teachers can be able to identify their needs. The ability of student-teachers to identify their needs helped the 
researcher to explore student-teachers’ understand on the impact of self-evaluation.   
 
Questions 1 ask learners if they have been appraised for development purpose. The data indicated that three (3) 
student-teachers have been evaluate whereas other two (2) has not been evaluated for professional development. 
Only one student-teacher did not indicate whether he/she has ever been evaluated for professional development.  It 
seems like most of the students doesn’t understand the term ‘appraisal’ because they have been evaluated during 
their second and third year of their study for professional development. Question 3 asked learners if they have 
received any assistance from your (GSD). The data revealed that three (3) student-teachers revealed that they did 
receive assistance on identifying their strength and weaknesses whereas other student-teachers indicated that they 
were not assisted to develop PGP. General Subject Didactics (GSD) is a subject that is taught at the university that 
generally helps them on the issues of subject methodology or pedagogical knowledge. Question 5 asks if they are 
informed regarding policies and regulations applicable to your position. The data indicated that four (4) student-
teachers indicated that they are informed about their subject policies and regulation whereas other two didn’t 
indicate their answer.  The other two (2) student-teachers show their ignorance because in the GSD subjects they are 
provided with those documents and taught about them. Question 6 inquire if they receive support from your 
colleagues, school managements, governing body, staff development team (SDT) and developmental officials. All 
students indicated that they receive support from their colleagues, SMT, governing body, SDT and developmental 
officials.  This reflects a very good work relationship among the stakeholders.  
 
It seems like most of the student-teachers were able to do self-reflection to some extend in most of the questions. 
Edwards & Protheroe (2003) findings are in agreement with this findings that students to some extend are able to do 
self-assess accurately when dealing with academic issues. However, they were struggling to understand some of the 
words that were used and they were unable to link what they have learned during theory class with practical.  
 
3.2 Student reflection 
Questions 2, 4, 8, 9,10 and 11 require student-teachers to identify their need, present status in terms of knowledge 
required and the extent to which they have acquired different outcomes or goals. The ability of student-teachers to 
identify their needs helped the researcher to explore student-teachers’ understand on the impact of self-evaluation. 
 
Question 2 asked student-teachers if they have a projected Personal Growth Plan (PGP) and to what extend have you 
achieved its objectives? The data indicated that only two (2) students have personal Growth plan that will help them 
to grow in their career. One (1) student indicated that she doesn’t have it but she has only learned about it whereas 
other three (3) students didn’t write their comment about this question. Personal growth plan is the plan that has to 
be developed to assist the teacher to identify different areas that need development in their teaching and learning. 
This plan includes teacher’s strength and weaknesses. Question 4 asked to “what extend has you managed to acquire 
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new knowledge, and additional skills to address your professional needs. The data indicated that student-teachers 
have managed to acquire new knowledge from the SMT as well as their mentor. Some of the student-teachers reveal 
that though out the teaching practice period they have learned about the important of learner in the processes of 
learning; how to link theory and practical; and observation and consulting subject teacher can help them to improve 
their knowledge.  
 
Question 8: Is there anything that you need that could help you develop and become more effective? Data indicated 
that student-teachers need help in understanding work schedule; textbook in the class and workshops in order to gain 
knowledge; information about subject knowledge; skills to discipline learners. Whereas the other student indicated 
that he/she doesn’t know yet. Question 9: How do you contribute to extra-curriculum activities at the school? Data 
indicated that Most of the student-teachers have assisted in school choir and netball as extra-mural activities. 
Whereas only one student-teacher indicated that he/she has not assisted in any extra-mural activity. Question 10: 
What role do you play in formulating and implementing the school’s policies? Student-teachers indicated that “I 
always advise the learners, set test for our learners and willing to participate if opportunity comes”. Their response 
indicated that most of the student-teachers didn’t understand the question. Question 11: Are there any other matters 
that you would like to bring under the attention of the supervisor before you are observed in practice. Student-
teachers indicated the problems of late coming by learners and also the challenge that they get when they have to 
make copies for learners. 
 
In terms of student-teachers identifying their needs, the data revealed that student-teachers where able to identified 
their need on the area that they need development. Most of them indicated that they need more knowledge in their 
content of their specialization subject; to attending content trainings and workshops; help to understand work 
schedule; help to get more textbook; and disciplinary skills. In the same manner, Edwards & Protheroe (2003) found 
that student teachers’ learning is orientated around curriculum not on the learner’s way of learning. However, they 
were unable to answer some of the questions and identify where they will need support. For example, they couldn’t 
state the role that they play in formulating and implementing the school policy as well as identifying any matter that 
they would like to bring to the supervisor before they are observed.   
 
In terms of gathering information about their present status, the data revealed that most of the student-teachers failed 
to develop PGP which will help them to gather information about what they have learned and what they didn’t learn, 
what they have accomplished and what must be done. Student-teachers indicated lack of understanding on the 
impact of self-evaluation. However, this findings concur with (Towndown,2009) comment that students might not 
have the necessary experience, knowledge  and skills to make the judgments necessary which could lead to fear and 
insecurity. In addition, most of the Student-teachers also fail to indicate how they have managed to acquire new 
knowledge and skills. For example, when they are asked they said that they acquire from SMT.   
 
4. Conclusion 
 
The data revealed that most of the student-teachers to some extend can do self-diagnosis as they were able to 
identify their learning need and challenges, which will help them to develop their profession. However, student-
teachers cannot do self-monitoring as they were unable to identify their present status on the extent to which they 
have improved in different areas of learning and also to provide constructive feedback. Therefore, students’ teachers 
have limited knowledge on how to do self-evaluation which includes self-reflection; hence it can have a negative 
impact on their professional development. As a result, student-teachers require a special training on how to do self-
evaluation which includes understanding the purpose, impact and theoretical underpinnings of self-assessment 
practices so that they can be used productively for their professional development.  
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